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SECTION I: NON-NEGOTIABLE ALIGNMENT CRITERIA
All submissions must be aligned to the Tennessee Social Studies Standards and therefore must meet the non-negotiable criteria of Section I prior to moving to Section II. 
Note: The Tennessee standards including the introduction and grade level standards appropriate to this screening instrument and this screening instrument should be read in full prior to reviewing materials. Evaluators of materials must be well versed in the standards for the grade/course(s) aligned to the materials in question, how the content fits into the progressions in the content standards, and the expectations of the standards. Additionally, special attention should be made to the Social Studies Practices, which are specific skills that students should apply when learning about social studies. The Social Studies Practices should be applied regularly in the classroom and guide inquiry and critical thinking and are not to be done in isolation. 


AFRICAN AMERICAN HISTORY


Course Description: Students will examine the life and contributions of African Americans from the early 1600s through the contemporary United States. Students will explore the influence of geography on slavery and the growth of slavery in the U.S. Students will consider urban and rural African American communities and institutions in the North and South leading up to and during the Civil War. Students will investigate the rise of Jim Crow and the subsequent effects of the laws and trace the impact of African American migration through the early 20th century. Students will explore the impact of the Harlem Renaissance as well as the contributions of African Americans during the Great Depression and World War II. Students will examine the successes and failures of the Civil Rights Movement and consider the contemporary issues confronting African Americans.

This course and the following standards are written in accordance with T.C.A. § 49-6-1006.


Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
Including: used to say that a person or thing is a part of a group
i.e.: “that is” or “in other words”; specific examples that should be used
e.g.: “for example”; examples that could be used, but examples are not limited to those listed
such as: introduces an example or examples of something mentioned













SECTION I: NON-NEGOTIABLE ALIGNMENT CRITERIA
All submissions must be aligned to the Tennessee State Social Studies Standards and therefore must meet 100% of the non-negotiable criteria of Section I prior to moving to Section II. 
	SECTION I. Alignment to Tennessee State Social Studies Standards

Part A. The instructional materials represent 100% alignment with the Tennessee State Social Studies Standards and explicitly focus teaching and learning on the grade level standards, topics, and content strands at a level of rigor necessary for students to reach mastery:

	The Beginnings of Slavery and the Slave Trade (pre-1619)
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	Standard Number
	Content Standard
	
	
	

	AAH.01
	Analyze the economic, political, and social reasons for focusing the slave trade on Africa, including the roles of: Africans, Europeans, and colonists.
	
	
	

	AAH.02
	Analyze the role of geography on the growth and development of slavery.
	
	
	

	AAH.03
	Assess the impact of the slave trade on West Africa and North American colonies.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
Including: used to say that a person or thing is a part of a group.

	AAH.04
	Explain why the Middle Passage is considered to be one of the largest forced migrations in human history.
	
	
	

	African American Life Prior to the Civil War (1619-1860)
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	Standard Number
	Content Standard
	
	
	

	AAH.05
	Analyze the economic, social, religious, and legal justifications for the establishment and continuation of slavery.
	
	
	

	AAH.06
	Describe the varied experiences of free blacks in colonial America.
	
	
	

	AAH.07
	Identify the various ways Africans in the U.S. resisted slavery as well as their ability to buy their freedom.
	
	
	

	AAH.08
	Analyze the role slavery played in the development of nationalism and sectionalism, including the fugitive slave laws.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
Including: used to say that a person or thing is a part of a group.

	AAH.09
	Assess the development of the abolitionist movement and its impact on slavery and the nation, including the efforts of:
	
	
	

	
	· American Colonial Society
· Frederick Douglass
· Ralph Waldo Emerson
	· William Lloyd Garrison
· Sojourner Truth
· Harriet Tubman
	
	
	

	AAH.10
	Explain the Underground Railroad, and assess its impact on slavery in the U.S.
	
	
	

	AAH.11
	Compare and contrast African American communities in the North and South, with emphasis on those in rural and urban areas. 
	
	
	

	AAH.12
	Describe and analyze various experiences of African American families in the Antebellum U.S.
	
	
	

	AAH.13
	Describe the development of African American institutions, such as religion, education, and benevolent organizations, during this era. 
	
	
	

	AAH.14
	Identify and explain contributions to science and the arts from African Americans during this era.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
Including: used to say that a person or thing is a part of a group.
such as: introduces an example or examples of something mentioned

	African Americans during the Civil War and Reconstruction (1861-1890s)
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	Standard Number
	Content Standard
	
	
	

	AAH.15
	Describe President Abraham Lincoln's evolving views on slavery.
	
	
	

	AAH.16
	Describe the changing status of slaves, freed slaves, and free blacks during and after the Civil War.
	
	
	

	AAH.17
	Identify and explain the roles of African American soldiers, spies, and slaves in the war effort in both the North and the South, including the 54th Massachusetts Regiment and the 13th U.S. Colored Troops.
	
	
	

	AAH.18
	Identify reasons for and effects of the 13th, 14th, and 15th Amendments on African Americans.
	
	
	

	AAH.19
	Analyze the effects of Reconstruction on the legal, political, social, cultural, educational, and economic life of freedmen.
	
	
	

	AAH.20
	Assess the successes and failures of Reconstruction as they relate to African Americans.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
Including: used to say that a person or thing is a part of a group.

	African American Life after Emancipation through World War I (1890s-1920s)
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	Content Standard
	
	
	

	AAH.21
	Assess the economic and social impact of Jim Crow laws on African Americans.
	
	
	

	AAH.22
	Analyze the legal ramifications of segregation laws and court decisions (e.g., Plessy v. Ferguson) on American society.
	
	
	

	AAH.23
	Compare and contrast organized responses to Jim Crow laws (e.g., the Niagara Movement, the NAACP, the Urban League, the Atlanta compromise, the Farmers’ Alliance, Brotherhood of Sleeping Car Porters, and the anti-lynching crusade).
	
	
	

	AAH.24
	Identify influential African Americans of the time period, and analyze their impact on American and Tennessee society (e.g., Robert R. Church, Samuel McElwee, Randolph Miller, James Napier, Ida B. Wells). 
	
	
	

	AAH.25
	Describe the progress of African American institutions, such as religion, education, and benevolent organizations, during this era.
	
	
	

	AAH.26
	Describe the economic, cultural, political, and social impact of African American migration within and from the South (e.g., Exodusters, Benjamin “Pap” Singleton, First Great Migration).
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed
such as: introduces an example or examples of something mentioned

	AAH.27
	Identify the achievements of African American inventors and entrepreneurs of the period (e.g., George Washington Carver, Garrett Morgan, Madam C.J. Walker).
	
	
	

	AAH.28
	Describe the impact of African American regiments on the western campaigns, the Spanish-American War, and World War I.
	
	
	

	AAH.29
	Describe the African American experience during and after World War I (e.g., economic opportunities, Second Great Migration, resurgence of Ku Klux Klan, etc.).
	
	
	

	African Americans and the Harlem Renaissance (1920s-1930s)
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	Content Standard
	
	
	

	AAH.30
	Identify literary contributions made by African Americans during this era (e.g., Countee Cullen, Langston Hughes, Zora Neale Hurston).
	
	
	

	AAH.31
	Describe the contributions of African Americans to the performing arts during this era (e.g., DeFord Bailey, Duke Ellington, Fisk Jubilee Singers, W.C. Handy, James Weldon Johnson, John Work III).
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed

	AAH.32
	Describe the contributions of African Americans to the visual arts during this era, including the work of William Edmondson.
	
	
	

	AAH.33
	Analyze the influence of the Harlem Renaissance on American culture. 
	
	
	

	African American Life during the Great Depression and World War II (1930s-1940s)
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	Standard Number
	Content Standard
	
	
	

	AAH.34
	Analyze the impact of the Great Depression and the New Deal on the lives of African Americans.
	
	
	

	AAH.35
	Describe highlights of African American culture of the 1930s and 1940s (e.g., Satchel Page and Negro league baseball, Cab Calloway, Mississippi Delta blues musicians).
	
	
	

	AAH.36
	Identify the contributions of African Americans who served in the military, and compare their experiences to other Americans who served in World War II.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
Including: used to say that a person or thing is a part of a group.
e.g.: “for example”; examples that could be used, but examples are not limited to those listed

	AAH.37
	Describe the experience of African Americans at home during and after World War II.
	
	
	

	AAH.38
	Explain how World War II laid the groundwork for the modern Civil Rights Movement (e.g., President Franklin D. Roosevelt's Executive Order 8802, CORE, President Harry S. Truman's integration of the military, Columbia Race Riots, etc.).
	
	
	

	The Modern Civil Rights Movement (1950s-1960s)
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	Standard Number
	Content Standard
	
	
	

	AAH.39
	Explain how legal victories prior to 1954 inspired and propelled the Civil Rights Movement.
	
	
	

	AAH.40
	Describe the impact of Brown v. Board of Education of Topeka, Kansas, and evaluate the resistance to the decision and the reactions that followed.
	
	
	

	AAH.41
	Describe various methods employed by African Americans to obtain civil rights.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed

	AAH.42
	Summarize the Civil Rights Movement in Tennessee, including: the integration of Clinton High School, sit-ins in Nashville, and the activities of Diane Nash and Jim Lawson.
	
	
	

	AAH.43
	Identify various organizations and their roles in the Civil Rights Movement (e.g., Black Panthers, Highlander Folk School, SNCC, etc.).
	
	
	

	AAH.44
	Identify legal victories of the Civil Rights Movement (e.g., Civil Rights Act of 1964, Voting Rights Act of 1965, 24th Amendment).
	
	
	

	AAH.45
	Assess the extent to which the Civil Rights Movement transformed American politics and society.
	
	
	

	AAH.46
	Discuss the impact of the Vietnam War on the Civil Rights Movement.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
Including: used to say that a person or thing is a part of a group
e.g.: “for example”; examples that could be used, but examples are not limited to those listed






	African American Issues in Contemporary Times (1970s-present)
	Yes
	No
	Evidence  (e.g., page numbers and/or examples of inclusion)

	Standard Number
	Content Standard
	
	
	

	AAH.47
	Identify and analyze how the changing political environment has impacted civil rights.
	
	
	

	AAH.48
	Describe how African Americans have responded to or engaged in political conservatism.
	
	
	

	AAH.49
	Compare and contrast the responses of African Americans to the economic, social, and political challenges in the contemporary U.S.
	
	
	

	AAH.50
	Identify and evaluate major contemporary African American issues confronting society (e.g., affirmative action, educational achievement gap, wealth gap, poverty, AIDS, drug epidemic, crime).
	
	
	

	AAH.51
	Analyze the impact of immigration and migration on the lives of African Americans in the contemporary U.S.
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when those examples are given:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed





	AAH.52
	Identify the major contributions of contemporary African Americans in business, education, the arts, politics, sports, science, technology, and society in general, including those of:
	
	
	

	
	· President Barack Obama
· Condoleezza Rice
· Wilma Rudolph
	· Tina Turner
· Oprah Winfrey
	
	
	

	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
Including: used to say that a person or thing is a part of a group


	[bookmark: _GoBack]SECTION IA:
	Yes
	No
	Notes (summary of notes from section IA)

	The instructional materials reviewed in section IA represents 100% alignment with the Tennessee Social Studies Standards and explicitly focuses teaching and learning on the grade level standards at a level of rigor necessary for students to reach mastery.
	
	
	











	SECTION I. Alignment to Tennessee State Social Studies Standards

Part B. Focus: Instruction centers on the grade level topic, content strands, and Social Studies Practices at the level articulated within the standards.

	
	Yes
	No*
	* Evidence of extraneous or inaccurate materials

	Materials focus on the grade level standards (i.e., does not include information from outside of the scope of the grade level standards or use disconnected facts and details).
	
	
	

	Materials are accurate and grade level appropriate.
	
	
	

	Part C. Content Strands:  Supports the use of the content topics found within the Tennessee State Standards through the integration of the content strands.  The content strands are focused on the seven disciplines of social studies and represent a way of categorizing knowledge about the human experience.  The content strands help to organize the various themes of social studies instruction at age-appropriate levels. The content strands should be used within instructional materials to show the interconnectedness of the content strands with each other.

	Content Strand
	Targets for Content Strand 
	Yes
	No
	Evidence (include evidence of the integration of the content strands)

	Culture
	Use culture and cultural diversity to understand how human beings create, learn, share, and adapt to culture.
	
	
	

	
	Understand the role of culture in shaping lives and society.
	
	
	

	Economics  
	Use economic reasoning skills and knowledge of major economic concepts, issues, and systems.
	
	
	

	
	Make informed choices as producers, consumers, savers, investors, workers, and citizens in an interdependent world.
	
	
	

	Geography  
	Use knowledge of geographic locations, patterns, and processes to show the interrelationship between the physical environment and human activity.
	
	
	

	
	Explain the interactions that occur in an increasingly interdependent world. 
	
	
	

	
	Use knowledge of perspectives as well as practices and products of cultural, ethnic, and social groups to analyze the impact of their commonality and diversity within local, national, regional, and global settings.
	
	
	

	History
	Use materials drawn from the diversity of the human experience to analyze and interpret significant events, patterns, and themes in history.
	
	
	

	Politics (Politics/ Government)
	Use knowledge of the purposes, structures, and processes of political systems at the local, state, national, and international levels.  
	
	
	

	
	Understand that people create systems of government as structures of power and authority to provide order, maintain stability, and promote the general welfare.
	
	
	

	
	Use knowledge of the rights and responsibilities of citizenship in order to examine and evaluate civic ideals and to participate in community life and the American democratic system.
	
	
	

	Tennessee History 
	Students will use materials drawn from various sources to explore history through a Tennessee lens while focusing on the events, patterns, and themes that impacted both the U.S. and Tennessee. 
This course has embedded and implied Tennessee history content.
	
	
	

	Additional comments on integration of the content strands into the materials:









	Part D. Social Studies Practices:  Social studies practices are specific skills that students should apply when learning social studies. They provide learning experiences that support a progression of student competencies and skills through active engagement and the continuous refinement of knowledge and ability through the content topics found in the grade or course level standards. Instructional materials should provide resources through which teachers engage in the SSP. This may include but are not limited to the following:  graphics, artifacts, media sources, technology sources, and other Primary and Secondary sources.

	Social Studies Practices
	Targets for the Social Studies Practices
	Yes
	No
	Evidence (include evidence of knowledge and skill progression within units, grade level, and between grade levels)

	SSP.01
	Gather information from a variety of primary and secondary sources.
	
	
	

	SSP.02 
	Critically examine primary or secondary source(s).
	
	
	

	SSP.03 
	Organize data from a variety of sources. 
	
	
	

	SSP.04
	Construct and communicate arguments supported by evidence. 
	
	
	

	SSP.05 
	Develop historical awareness.
	
	
	

	SSP.06 
	Develop geographic awareness. 
	
	
	

	Additional comments on the Social Studies Practices within materials: 










	Part E. Tennessee Code Annotated: Supports the various laws mandated by the Tennessee General Assembly and ensures that appropriate attention is given to these specific areas. 

	
	Yes
	No
	Evidence (include evidence of the use of T.C.A. related materials within units, grade level, and between grade levels)

	T.C.A. § 49-6-1006 The course of instruction in all public schools should include, at some appropriate grade level or levels, as determined by the local board of education, courses and content designed to educate children in black history and culture and the contribution of black people to the history and development of this country and of the world. The general assembly finds that the goal of curriculum shall include the history, heritage, culture, experience and ultimate destiny of all social, ethnic, gender and national groups and individuals, and that such are represented as interdependent, interactive and complementary. The state board of education shall include multicultural diversity when developing frameworks and curricula to be taught at appropriate grade levels kindergarten through grade twelve (K-12).
	
	
	

	Additional comments on T.C.A. within materials:














AFRICAN AMERICAN HISTORY
SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY
All submissions must be aligned to the Tennessee State Social Studies Standards and therefore must meet 100% of the non-negotiable criteria of Section I prior to moving to Section II.
	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part A. Key Areas of Focus

	
	Yes
	No
	Evidence

	Rigor: Learning experiences provide opportunities for thought, discourse, and practice in an interconnected and social context.  
	
	
	

	Coherence: Units and instructional sequences are coherent and organized in a logical manner that builds upon knowledge and skills learned in prior grades or earlier in the year. 
	
	
	

	Literacy: Supports student communication within a historical context through providing consistent opportunities for students to utilize literacy skills in reading, writing, vocabulary, speaking and listening.

	


	
	

	
	Evidence

	A Note on Bias and Sensitivity: Social, ethnic, racial, religious, and gender bias is best determined at the local level where educators have in-depth knowledge of the culture and values of the community in which students live. 
As you review materials, please note any possible bias/sensitivity issues for use at the local level. 
	



	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part B. Student Engagement and Instructional Supports. 

	
	Yes
	No
	Evidence and/or comments

	a. Engages students through real-world, relevant, thought-provoking questions, problems, and tasks that stimulate interest and elicit critical thinking and problem solving.

	
	
	

	b. Includes differentiated materials that provides support for the following: ELL students, students with disabilities, or struggling learners.
	
	
	

	c. Includes differentiated materials that provides support for students approaching mastery as well as extensions for students already meeting mastery or with high interest.
	
	
	





	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part C. Monitoring Student Progress

	
	Yes
	No
	Evidence and/or comments

	a. Assessments collect data on all topics, content strands, and social studies practices within each grade level and allow students to show mastery in concert with each other (e.g., assessments are contextualized and serve to address specific events/topics or answer specific questions).
	
	
	

	b. Assesses student mastery using methods that are unbiased and accessible to all students.
	
	
	

	c. Includes aligned rubrics or scoring guidelines that provide sufficient guidance for interpreting student performance.

	
	
	

	d. Uses varied modes of curriculum embedded assessments that may include pre-, formative-, summative-, and self-assessment measures.
	
	
	

	e. Assessments are embedded throughout instructional materials as tools for students’ learning and teachers’ monitoring of instruction.
	
	
	

	f. Assessments provide teachers with a range of data to inform instruction.
	
	
	





	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part D. Teacher Support Materials

	
	Yes
	No
	Evidence

	a. Provides grade-level background information and context to guide integration of all topics, content strands, and social studies practices within the lessons, units, and grade.
	
	
	

	b. Includes strategies that assist teachers in incorporating appropriate and integral connections between social studies and other subject areas (e.g., mathematics, ELA, science, visual and performing arts, CTE)
	
	
	

	c. Provides strategies and guidance to support the inclusion of “hands-on” activities with other practices (e.g., asking questions, engagement in argument).
	
	
	

	d. Strategies included to assist teachers in identifying student misconceptions and the reason(s) that prevent student mastery of the topics, content strands, and social studies practices within the standards.
	
	
	

	e. Includes strategies to help teachers identify ways in which activities or learning experiences can be contextualized to the school environment (e.g., place- based learning experiences).  
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