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SECTION I: NON-NEGOTIABLE ALIGNMENT CRITERIA
All submissions must be aligned to the Tennessee World Language Standards and therefore must meet the non-negotiable criteria of Section I prior to moving to Section II. 
Note: The Tennessee standards including the introduction and grade level standards appropriate to this screening instrument and this screening instrument should be read in full prior to reviewing materials. Evaluators of materials must be well versed in the standards for the grade/course(s) aligned to the materials in question, how the content fits into the progressions in the content standards, and the expectations of the standards.


GRADES K-5 MODERN LANGUGES: ALPHABETIC (FLES PROGRAM)
SECTION I: NON-NEGOTIABLE ALIGNMENT CRITERIA
Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed

All submissions must be aligned to the Tennessee State World Language Standards and therefore must meet 80% of the non-negotiable criteria of Section I prior to moving to Section II. 













	SECTION I. Alignment to Tennessee State World Language Standards (Modern Alphabetic)

Part A. The instructional materials represent 80% alignment with the Tennessee World Languages Standards and explicitly focus teaching and learning that meet Modern Language Standards that are age-appropriate at a level of rigor necessary for students to reach mastery:

	CORNERSTONE: Communication (C1)

	Performance Level
	Standard C1.1
 Interpretive Communication — Listening
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Interact and negotiate meaning in spoken or written conversations to share information, reactions, feelings, and opinions.
	
	
	

	Novice Low (NL)
ML.C1.1.NL.a-c
	Novice Low Learners use memorized words and some phrases to
a) greet peers.
b) state one’s name.
c) answer a few basic questions.
	X
	
	This standard is met by pages 13, 15, 17, 18, 19, 27, 29, 30, 31, 33, 35, 49, & 145 of the student edition and page 30 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice Mid (NM)
ML.C1.1.NM.a-g
	Novice Mid Learners use memorized words and phrases to
a) greet and leave people in a polite way.
b) introduce oneself and others.
c) answer a variety of basic questions.
d) make some basic statements in a conversation.
e) ask some basic questions.
f) communicate basic information about oneself and familiar people.
g) communicate some basic information about everyday life.
	X
	
	This standard is met by pages 13, 15, 17, 18, 19, 21, 23, 27, 29, 30, 31, 33, 35, 43, 49, 51, 53, 65, 73, 75, 77, 83, 85, 91, 95, 145, & 159 of the student edition and page 26 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice High (NH)
ML.C1.1.NH.a-e
	Novice High Learners begin to use simple sentences to
a) exchange some personal information.
b) exchange information based on texts, graphs, or pictures.
c) ask for and give simple directions.
d) make plans with others.
e) interact with others in everyday situations.
	X
	
	This standard is met by pages 23, 31, 41, 42, 51, 65, 69, 75, 77, 94, 99, 111, 141, 201, 203, 223, & 280 of the student edition and pages 71, 73, 76, 85, 238, & 280 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often. 

	These materials meet with at least 80% of C1.1 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)

	Intermediate Low (IL)
ML.C1.1.IL.a-d
	Intermediate Low Learners create basic sentences to
a) have a conversation on a number of everyday topics.
b) ask and answer questions about familiar factual information.
c) use the language to meet basic needs in familiar situations. 
d) use practiced or memorized expressions to begin to indicate various time frames.
	
	
	

	Intermediate Mid (IM)
ML.C1.1.IM.a-e
	Intermediate Mid Learners create and begin to connect sentences to
a) start, maintain, and end a conversation on a variety of familiar topics.
b) discuss daily activities and personal preferences.
c) handle tasks related to personal needs.
d) exchange information about subjects of special interest.
e) use language in various time frames with occasional success. 
	
	
	

	Intermediate High (IH)
ML.C1.1.IH.a-d
	Intermediate High Learners create and connect sentences to
a) explore information related to areas of personal interest.
b) handle a task that requires multiple steps.
c) navigate a situation that may have a complication.
d) use language in various time frames with regular success.
	
	
	

	Advanced Low (AL)
ML.C1.1.AL.a-e
	Advanced Low Learners create sequences of sentences to
a) participate in conversations on a wide variety of topics that go beyond everyday life.
b) compare and contrast life in different locations and in different historical periods.
c) resolve an unexpected complication that arises in a familiar situation.
d) conduct or participate in interviews.
e) use language in various time frames with frequent success. 
	
	
	

	Advanced Mid (AM)
ML.C1.1.AM.a-c
	Advanced Mid Learners create sequences of detailed sentences to
a) communicate effectively on a wide variety of present, past, and future events.
b) exchange general information on topics outside a field of interest.
c) resolve a complication or unexpected turn of events.
	
	
	

	Advanced High (AH)
ML.C1.1.AH.a-c
	Advanced High Learners create sequences of complex sentences to
a) exchange complex information about academic and professional tasks.
b) exchange detailed information on topics within and beyond a field of interest.
c) support opinions and construct hypotheses.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Performance Level
	Standard C1.2
Interpretive Communication- Listening
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Demonstrate understanding, interpret, and analyze what is heard on a variety of topics.
	
	
	

	Novice Low (NL)
ML.C1.2.NL.a-b
	Novice Low Learners recognize memorized words and some phrases to
a) identify the sound of a letter or character.
b) determine isolated words, particularly when accompanied by gestures or pictures.
	X
	
	This standard is met through pages 23, 24, 25, 39, 52, 58, 60, 126, & 228 of the student edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice Mid (NM)
ML.C1.2.NM.a-b
	Novice Mid Learners recognize memorized words and phrases to
a) identify simple greetings and a few courtesy phrases (e.g. greetings and basic commands/directions). 
b) isolate words and phrases that they have learned for specific purposes.
	X
	
	This standard is met through pages 15, 17, 18, 23, 32, 39, 52, & 74 of the student edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Novice High (NH)
ML.C1.2.NH.a-d
	Novice High Learners begin to recognize simple sentences to
a) comprehend basic questions or statements on familiar topics.
b) understand simple information when presented with pictures, graphs, and other visual supports.
c) indicate the main idea of a simple conversation on familiar topics.
d) follow the narrative of a simple story being read aloud.
	X
	
	This standard is met through pages 40, 66, 150, 153, 155, 158, 167, 175, 187, 226, & 234 of the student edition and pages 21, 41, 107, 219, 227, & 256 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.


	These materials meet with at least 80% of C1.2 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)


	Intermediate Low (IL)
ML.C1.2.IL.a-b
	Intermediate Low Learners recognize basic sentences to
a) determine the main idea of texts and interactions related to everyday life.
b) follow questions and simple statements on familiar topics when participating in a conversation. 
	
	
	


	Intermediate Mid (IM)
ML.C1.2.IM.a-b
	Intermediate Mid Learners begin to recognize connected sentences to
a) determine some details of texts and interactions related to everyday life.
b) recognize the main idea and some details in advertisements, announcements, and other simple texts related to their everyday life.
	
	
	

	Intermediate High (IH)
ML.C1.2.IH.a-c
	Intermediate High Learners recognize connected sentences to
a) comprehend straightforward information or interactions.
b) determine many details in advertisements, announcements, and other simple texts.
c) understand situations with complicating factors. 
	
	
	

	Advanced Low (AL)
ML.C1.2.AL.a-b
	Advanced Low Learners recognize sequences of sentences to
a) follow stories and descriptions in various time frames.
b) determine the details of advertisements, announcements, and other texts
	
	
	

	Advanced Mid (AM)
ML.C1.2.AM.a-c
	Advanced Mid Learners recognize sequences of detailed sentences to
a) isolate details of complex descriptions or interviews.
b) comprehend accounts of events.
c) follow directions and multi-step instructions.
	
	
	

	Advanced High (AH)
ML.C1.2.AH.a-c
	Advanced High Learners recognize sequences of complex sentences to
a) analyze detailed reports, debates, and interviews.
b) evaluate various viewpoints in extended arguments.
c) judge discussions and presentations on many concrete and abstract topics.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Performance Level
	Standard C1.3
Interpretive Communication- Reading
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Interpret, analyze, and demonstrate understanding of written materials on a variety of topics.
	
	
	

	Novice Low (NL)
ML.C1.3.NL.a-b
	Novice Low Learners recognize memorized words and some phrases to
a) identify a few letters or characters.
b) connect some words, phrases, or characters to their meaning.
	X
	
	This standard is met through pages 23, 31, 52, 58, 60, 126, 161, & 228 of the student edition and page 88 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice Mid (NM)
ML.C1.3.NM.a-b
	Novice Mid Learners recognize memorized words and phrases to
a) identify words, phrases, and characters with support of visuals.
b) distinguish words, phrases, and characters associated with familiar topics.
	X
	
	This standard is met through pages 15, 23, 31, 39, 52, 58, & 60 of the student edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice High (NH)
ML.C1.3.NH.a-c
	Novice High Learners begin to recognize simple sentences to
a) understand short, simple texts on familiar topics.
b) understand the main idea of short published material (e.g., schedules, brochures, birthday cards, public notices, signs).
c) comprehend simple descriptions with visual support.
	X
	
	This standard is met through pages 41, 48, 49, 50, 102, 106, 117, 128, 132, 133, 134, 150, 151, 158, 159, 178, 188, 234, 235, & 276 of the student edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.


	These materials meet with at least 80% of C1.3 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)


	Intermediate Low (IL)
ML.C1.3.IL.a-c
	Intermediate Low Learners recognize basic sentences to
a) understand short texts of personal interest.
b) identify some basic information needed to fill out forms.
c) infer basic information from a variety of media (e.g., weather reports, job postings).
	
	
	

	Intermediate Mid (IM)
ML.C1.3.IM.a-b
	Intermediate Mid Learners begin to recognize connected sentences to
a) articulate the main idea of simple texts related to everyday life (e.g., postcards from friends, entertainment magazines, social media posts).
b) understand simple written exchanges between other people.
	
	
	


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Intermediate High (IH)
ML.C1.3.IH.a-b
	Intermediate High Learners recognize connected sentences to
a) articulate the main idea of texts related to everyday life, personal interests, and school studies.
b) follow some accounts of events and experiences in various time frames.
	
	
	

	Advanced Low (AL)
ML.C1.3.AL.a-e
	Advanced Low Learners recognize sequences of sentences to
a) articulate the main idea and some supporting details on a variety of topics of personal and general interest.
b) find and use information for practical purposes.
c) follow stories and descriptions in various time frames and genres.
d) research materials to make an informed choice.
e) follow written multi-step instructions.
	
	
	

	Advanced Mid (AM)
ML.C1.3.AM.a-b
	Advanced Mid Learners recognize sequences of detailed sentences to
a) articulate the main idea and supporting details on some unfamiliar topics.
b) follow stories and descriptions of considerable length in various time frames.
	
	
	

	Advanced High (AH)
ML.C1.3.AH.a-b
	Advanced High Learners recognize sequences of complex sentences to
a) understand narrative, descriptive, and informational texts of any length.
b) read about topics of special interest and abstract concepts.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Performance Level
	Standard C1.4
Presentational Communication- Speaking
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Present information on multiple topics for a variety of purposes using appropriate formats, considering the intended audience.
	
	
	

	Novice Low (NL)
ML.C1.4.NL.a-c
	Novice Low Learners use memorized words and some phrases to
a) present limited personal information.
b) state the names of familiar people, places, and objects with visual support.
c) recite short songs and simple rhymes or chants.
	X
	
	This standard is met through pages 24, 51, 58, 69, 77, & 99 of the student edition and pages 21, 26, 52, 55, 115, 139, 170, & 173 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice Mid (NM)
ML.C1.4.NM.a-e
	Novice Mid Learners use memorized words and phrases to
a) describe familiar items in one’s immediate environment.
b) describe oneself and others.
c) state likes and dislikes.
d) describe daily activities.
e) present simple information about familiar topics. 
	X
	
	This standard is met through pages 23, 39, 42, 43, 49, 63, 69, 75, 77, 85, 91, 95, 103, 105, 111, & 154 of the student edition and pages 42, 50, 75, 76, & 167 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice High (NH)
ML.C1.4.NH.a-c
	Novice High Learners begin to use simple sentences to
a) describe a familiar event, experience, or topic.
b) present basic information about a familiar person, place, or thing. 
c) give basic instructions.
	X
	
	This standard is met through pages 21, 35, 41, 43, 55, 203, 251, 254, & 256 of the student edition and pages 37, 73, 76, & 167 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.


	These materials meet with at least 80% of C1.4 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)


	Intermediate Low (IL)
ML.C1.4.IL.a-e
	Intermediate Low Learners create basic sentences to
a) describe people, activities, events, and experiences.
b) express needs, wants, and preferences on topics of interest. 
c) interpret and discuss instructions, directions, and maps.
d) present songs, short skits, or dramatic readings.
e) use practiced or memorized expressions to begin to indicate various time frames.
	
	
	

	Intermediate Mid (IM)
ML.C1.4.IM.a-d
	Intermediate Mid Learners create and begin to connect sentences to
a) discuss one’s personal and social experiences.
b) present information about something learned or researched.
c) express a viewpoint about common interests and issues.
d) use language in various time frames with occasional success.
	
	
	

	Intermediate High (IH)
ML.C1.4.IH.a-d
	Intermediate High Learners create and connect sentences to
a) research and describe more sophisticated academic topics within the content areas.
b) present information about events, activities, and topics of particular interest.
c) defend a point of view with supporting evidence.
d) use language in various time frames with some success.
	
	
	

	Advanced Low (AL)
ML.C1.4.AL.a-d
	Advanced Low Learners create sequences of sentences to
a) develop short, organized presentations on various academic, career-related, social, or cultural topics.
b) explain issues of public and community interest, including different viewpoints.
c) create short presentations for a specific audience.
d) use language in various time frames with regular success.
	
	
	

	Advanced Mid (AM)
ML.C1.4.AM.a-c
	Advanced Mid Learners create sequences of detailed sentences to
a) develop well-organized information about events of public, professional, or personal interest.
b) convey ideas and elaborate on a variety of topics.
c) use language in various time frames with frequent success.
	
	
	

	Advanced High (AH)
ML.C1.4.AH.a-c
	Advanced High Learners create sequences of complex sentences to
a) present detailed information on abstract topics and issues.
b) utilize precise language to clearly present a viewpoint with supporting arguments on a complex issue.
c) use culturally authentic presentational conventions and strategies.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Performance Level
	Standard C1.5
Presentational Communication- Writing
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Present information on multiple topics for a variety of purposes using appropriate formats, considering the intended audience.
	
	
	

	Novice Low (NL)
ML.C1.5.NL.a-b
	Novice Low Learners use memorized words and some phrases to
a) copy some letters, words, and phrases presented from a variety of texts.  
b) label familiar people, places, and objects in pictures and posters.
	X
	
	This standard is met through pages 58 175, & 195 of the student edition and pages 26, 27, 33, 52, 77, 118, & 163 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.

	Novice Mid (NM)
ML.C1.5.NM.a-c
	Novice Mid Learners use memorized words and phrases to		
a) fill out a simple form with some basic personal information.
b) write about oneself. 
c) make lists that aid in day-to-day life. 
	X
	
	Aspects b & c of this standard are met through pages 41, 55, 86, 91, 109, 153, 154, 165, & 169 of the teacher edition. This list is not exhaustive. The skills needed to meet these aspects are introduced early and practiced often. Aspect a is not addressed.

	Novice High (NH)
ML.C1.5.NH.a-c
	Novice High Learners begin to use simple sentences to 
a) describe daily life in a letter, email, blog, or discussion board. 
b) describe a familiar experience or event using practiced material.
c) ask for basic information.
	X
	
	This standard is met through page 168 of the student edition and pages 107, 110, 178, 196, 253, 255, 256, 261, 269, & 271 of the teacher edition. This list is not exhaustive. The skills needed to meet this standard are introduced early and practiced often.


	These materials meet with at least 80% of C1.5 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)


	Intermediate Low (IL)
ML.C1.5.IL.a-f
	Intermediate Low Learners create basic sentences to
a) describe people, activities, events, and experiences.
b) prepare materials for a presentation.
c) give basic instructions on how to make or do something.
d) write about topics of student interest.
e) ask questions to obtain information.
f) use practiced or memorized expressions to begin to indicate various time frames.
	
	
	

	Intermediate Mid (IM)
ML.C1.5.IM.a-d
	Intermediate Mid Learners create and begin to connect sentences to
a) write messages, announcements, and invitations.
b) compose a simple paragraph about a learned or researched topic.
c) create communications for an authentic audience.
d) use language in various time frames with occasional success.
	
	
	

	Intermediate High (IH)
ML.C1.5.IH.a-b
	Intermediate High Learners create and connect sentences to
a) research a problem or topic (e.g. academic, career, community, entertainment, or social).
b) indicate various time frames with some success
	
	
	

	Advanced Low (AL)
ML.C1.5.AL.a-d
	Advanced Low Learners create sequences of sentences to
a) conduct basic academic tasks (e.g., peer review, essay revisions, note taking).
b) respond to basic social and civic issues (e.g., letter to the editor, letter of advice, online journal, online discussion forum).
c) conduct basic career tasks (e.g., memo, multi-step project plan, resumé).
d) Indicate various time frames with regular success.  
	
	
	


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Advanced Mid (AM)
ML.C1.5.AM.a
	Advanced Mid Learners create sequences of detailed sentences to
a) write well-organized texts for a variety of academic, professional, and social purposes.
	
	
	

	Advanced High (AH)
ML.C1.5.AH.a-b
	Advanced High Learners create sequences of complex sentences to
a) write using the conventions of the target language and culture to present and elaborate on a point of view.
b) write using the conventions of the target language and culture for formal purposes. 
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)








	CORNERSTONE: Culture (C2)

	Performance Level
	Standard C2.1 
Relating Cultural Practices to Perspectives
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Investigate, draw comparisons between, and explain the interaction of practices and perspectives of the cultures studied. 
	
	
	

	Novice Range (NR)
ML.C2.1.NR.a-e
	Novice Range Learners in elementary and middle school
a) use appropriate gestures and oral expressions in social interactions.
b) identify authentic or simulated age-appropriate cultural activities (e.g., games or birthday celebrations).
c) use words and phrases to describe what people from the target culture are doing in texts or visual media (e.g., images, film, vase paintings, statues).
d) list practices and ask simple questions after viewing media about everyday life.
e) identify characteristics of culturally specific events.
	X
	
	Aspects a, b, c, & e of this standard are met through pages 252, 254, 260, 261, 262, 264, 265, 268, 269, & 272 of the student edition and pages 15, 31, 49, 151, 200, & 202 of the teacher edition. Aspect d is not addressed.

	These materials meet with at least 80% of C2.1 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Novice Range (NR)
ML.C2.1.NR.f-g
	In addition to the above, Novice Range Learners in high school
f) simulate age-appropriate practices from the target culture.
g) identify cultural practices from authentic materials (e.g., videos or news articles).
	
	
	

	Intermediate Range (IR)
ML.C2.1.IR.a-d
	Intermediate Range Learners in elementary and middle school
a) examine, analyze, and exchange information on patterns of behavior typical of their peer group in the target culture.
b) identify and begin to use both formal and informal methods to interact with peers and adults.
c) observe or identify a variety of authentic or simulated age- appropriate cultural activities (e.g., games, sports, or entertainment).
d) investigate, draw comparisons between, and explain the interaction of practices and perspectives of the cultures studied.
	
	
	


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Intermediate Range (IR)
ML.C2.1.IR.e-h
	In addition to the above, Intermediate Range Learners in high school
e) identify and analyze cultural practices using authentic materials.
f) simulate culturally appropriate community interactions.
g) interact with peers or the peer group of the target culture to demonstrate an awareness of culturally respectful behavior.
h) begin to adjust language and message to acknowledge audiences with different cultural backgrounds.
	
	
	

	Advanced Range (AR)
ML.C2.1.AR.a-c
	Advanced Range Learners in high school
a) simulate culturally appropriate behaviors in a variety of settings, authentic or simulated, pertaining to the target culture.
b) use language and message appropriately for the intended audience.
c) make inferences about cultural perspectives, based on associated practices
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Performance Level
	Standard C2.2 
Relating Cultural Products to Perspectives
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Investigate, explain, and reflect on the relationship between products and perspectives of the culture(s) studied.
	
	
	

	Novice Range (NR)
ML.C2.2.NR.a-b
	Novice Range Learners in elementary and middle school
a) identify tangible and intangible products of the target culture and their purpose.
b) determine and discuss the perspective of artwork, crafts, or graphic representations common within the peer group of the target culture.
	X
	
	This standard is met through pages 12, 28, 46, 120, 124, 266, 272, 276, 277, & 280 of the teacher edition.

	These materials meet with at least 80% of C2.2 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)

	Novice Range (NR)
ML.C2.2.NR.c-d
	In addition to the above, Novice Range Learners in high school
c) identify the author and country of origin of short poems, stories, and plays from the target culture.
d) provide simple reasons for the role and importance of products from the target culture.
	
	
	

	Intermediate Range (IR)
ML.C2.2.IR.a-b
	Intermediate Range Learners in elementary and middle school
a) identify and investigate the function of products of the target culture.
b) explore (e.g., read, listen to, observe, perform) products of the target culture and explain the origin and importance of these products today.
	
	
	


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Intermediate Range (IR)
ML.C2.2.IR.c
	In addition to the above, Intermediate Range Learners in high school
c) identify and analyze cultural products found in literature, news stories, and films from the target culture.
	
	
	

	Advanced Range (AR)
ML.C2.2.AR.a-e
	Advanced Range Learners in high school
a) describe how some cultural products have changed or disappeared over time.
b) identify, research, and analyze the role and importance of tangible and intangible products from the target culture.
c) use evidence-based details to explain and analyze the historical, social, economic, and/or political significance of products found in the target culture.
d) connect products to associated practices and give evidence-based cultural insights about the target culture.
e) identify and analyze the role and importance of cultural products found in literature, news stories, and/or film.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	CORNERSTONE: Connections (C3)

	Performance Level
	Standard C3.1 
Making Connections
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Build, reinforce, and expand knowledge of other content areas while using the target language to develop critical thinking and to solve problems creatively.
	
	
	

	Novice Range (NR)
ML.C3.1.NR.a-d
	Novice Range Learners in elementary and middle school
a) identify the target countries on a map.
b) identify items on charts or visuals used as instructional materials in other content areas, such as math (e.g. measurements), science (e.g. animals), the arts (e.g. musical instruments), and social studies (e.g. geographical formations).
c) read or listen to stories from the target culture and compare them to familiar stories from the same genre (e.g., folklore, fables, myths, legends).
d) use technology and resources introduced in other content areas to explore authentic resources in the target language.
	X
	
	Aspects a, b, & d are met through page 26 of the student edition and pages 10, 44, 70, 78, 128, 135, 140, 146, 208, 209, & 269 of the teacher edition. Aspect c is not addressed.

	These materials meet with at least 80% of C3.1 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Novice Range (NR)
ML.C3.1.NR.e-i
	In addition to the above, Novice Range Learners in high school
e) identify the various systems (i.e. measurement and time) used throughout the target countries and in one’s own in order to compare time, distance, and size.
f) discuss currency exchange rates between the target countries and the United States in order to understand the price of goods and services.
g) observe climate around the world, giving reasons for weather patterns based on location and time of year.
h) compare typical food items from the target countries and one’s own.
i) explore people from the past and present who have had an influence locally and/or globally.
	
	
	

	Intermediate Range (IR)
ML.C3.1.IR.a
	Intermediate Range Learners in elementary and middle school
a) identify and locate the target countries and their geographic features on a map.
	
	
	

	Intermediate Range (IR)
ML.C3.1.IR.b-e
	In addition to the above, Intermediate Range Learners in high school
b) relate topics from other content areas to the target culture.
c) explain and sequence the significant events that shaped the identity of the target countries.
d) compare attitudes and reactions regarding current events of global importance.
e) contrast examples of contemporary culture (e.g., sports, music, art, architecture) from the target countries to one’s own.
	
	
	

	Advanced Range (AR) ML.C3.1.AR.a-c
	Advanced Range Learners in high school
a) give and defend one’s opinion of media (e.g., movie, book) from the target countries.
b) examine different forms of government to compare how leaders in target language countries are chosen or elected.
c) research a historically significant innovation or invention, and explain its impact on the target countries.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Performance Level
	Standard C3.2 
Acquiring Information and Diverse Perspectives
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Access and evaluate information and diverse perspectives that are available through the target language and its cultures.
	
	
	

	Novice Range (NR)
ML.C3.2.NR.a
	Novice Range Learners in elementary and middle school
a) identify the content areas and expand on vocabulary for each.
	X
	
	This standard is met through page 26 of the student edition and pages 70 & 140 of the teacher edition.

	These materials meet with at least 80% of C3.2 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)

	Novice Range (NR)
ML.C3.2.NR.b-d
	In addition to the above, Novice Range Learners in high school
b) interpret information from infographics.
c) use media from the target culture to increase knowledge of topics from other content areas.
d) identify the main idea of current events reported in news from the target culture.
	
	
	

	Intermediate Range (IR)
ML.C3.2.IR.a
	Intermediate Range Learners in elementary and middle school
a) use age-appropriate authentic sources to prepare presentations on familiar topics.
	
	
	

	Intermediate Range (IR)
ML.C3.2.IR.b-e
	In addition to the above, Intermediate Range Learners in high school
b) describe a current event article or broadcast in the target language and evaluate how it compares with the same event reported in the United States.
c) explore the various perspectives of a major figure in history, science, or the arts from the perspective of the target culture.
d) compare preferences related to daily life of the local community to those of the target culture (e.g., music, movies, or leisure activities).
e) compare the perspective of local advertisements with advertisements of the target culture.
	
	
	

	Advanced Range (AR) ML.C3.2.AR.a-b
	Advanced Range Learners in high school
a) research and analyze an issue of global importance from the perspective of the target countries.
b) examine literature or artwork from the target culture from a historical perspective and explain the importance of the work to the target culture.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	CORNERSTONE: Comparisons (C4)

	Performance Level
	Standard C4.1 
Language Comparisons
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Investigate, explain, and reflect on the nature of language through comparisons of the classical language and one’s own.
	
	
	

	Novice Range (NR) ML.C4.1.NR.a-d
	Novice Range Learners in elementary and middle school
a) recognize and use words that are similar in the target language and one’s own language, and predict the reasons for borrowing such words.
b) identify idioms and their functions in one’s own language and target language.
c) compare formal and informal speech in one’s own and target language.
d) compare and contrast the sounds and writing systems of one’s own language with the target language.
	X
	
	Aspects a, c, & d are met through pages 34 & 68 of the student edition and pages 18, 24, 31, 32, 33, 67, 74, 102, 194, 210, 216, & 255. Aspect b is not addressed.

	These materials meet with at least 80% of C4.1 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)

	Novice Range (NR) ML.C4.1.NR.e-f
	In addition to the above, Novice Range Learners in high school
e) identify features of language specific to the target language that may not exist in one’s own language (e.g., gender, tense, character components).
f) compare word order between one’s own and the target language.
	
	
	

	Intermediate Range (IR)
ML.C4.1.IR.a-c
	Intermediate Range Learners in elementary and middle school
a) identify expressions that communicate respect and status in one’s own and the target language.
b) determine words in one’s own and target language that have no direct translation.
c) recognize how different time frames are expressed in the target language and one’s own.
	
	
	

	Intermediate Range (IR)
ML.C4.1.IR.d-e
	In addition to the above, Intermediate Range Learners in high school
d) predict language origins based on awareness of cognates and linguistic similarities.
e) investigate cognates that can have the same or different meanings among languages and speculate about the evolution of language over time.
	
	
	


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Advanced Range (AR) ML.C4.1.AR.a-b
	Advanced Range Learners in high school
a) compare linguistic elements that allow expression of time frames (i.e., past, present, and future).
b) analyze linguistic features and hypothesize how they may or may not reflect the ways in which cultures organize information and view the world.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	Performance Level
	Standard C4.2 
Cultural Comparisons
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Investigate, explain, and reflect on the concept of culture through comparisons of the target culture and one’s own.
	
	
	

	Novice Range (NR) ML.C4.2.NR.a-c
	Novice Range Learners in elementary and middle school
a) contrast tangible and intangible products of the target culture to one’s own.
b) compare simple patterns of behavior or interaction in various cultural settings (e.g., transportation to school, eating habits).
c) compare appropriate gestures to greet friends, family, or new acquaintances in one’s own and the target culture.
	X
	
	This standard is met through pages 13, 15, 18, 27, 43, & 238 of the student edition and pages 14, 81, 170, 174, 175, 201, 252, 259, 266, & 272 of the teacher edition.


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	These materials meet with at least 80% of C4.2 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)

	Novice Range (NR) ML.C4.2.NR.d-e
	In addition to the above, Novice Range Learners in high school
d) compare games, stories, songs, and rhymes from the target culture and one’s own.
e) contrast daily life, celebrations, and communities from the target culture and one’s own.
	
	
	

	Intermediate Range (IR)
ML.C4.2.IR.a-c
	Intermediate Range Learners in elementary and middle school
a) discuss products’ origins and importance by comparing products in one’s own and the target culture.
b) explore the origins and importance of cultural practices (e.g., holidays, celebrations, work habits) by comparing practices in one’s own and the target culture.
c) compare and contrast the role and importance of family in one’s own and the target culture.
	
	
	


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Intermediate Range (IR)
ML.C4.2.IR.d-f
	In addition to the above, Intermediate Range Learners in high school
d) juxtapose school schedules, course offerings, and attitudes toward school in one’s own and the target culture.
e) compare and contrast career choices and preparation in one’s own and the target culture.
f) explore entertainment and leisure options in one’s own and the target culture.
	
	
	

	Advanced Range (AR)
ML.C4.2.AR.a-e
	Advanced Range Learners in high school
a) discuss the value placed on resources in one’s own and the target culture.
b) explain attitudes toward health and wellness in one’s own and the target culture.
c) compare and contrast the importance placed on individual needs versus community/global needs in one’s own and the target culture.
d) draw conclusions about the impact of technology use in one’s own and the target culture.
e) compare and contrast political systems in one’s own and the target culture.
	
	
	


	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric. 
	Yes
	No
	Notes: (Optional)


	CORNERSTONE: Communities (C5)

	Performance Level
	Standard C5.1 
School and Global Communities
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Use language to interact both within and beyond the classroom.
	
	
	

	Novice Range (NR) ML.C5.1.NR.a-c
	Novice Range Learners in elementary and middle school
a) identify places in the community where the target language is spoken.
b) research opportunities for participation in school, community, or language competitions.
c) access speakers of the language either in person or using technology.
	X
	
	Aspect a is met through pages 73, 74, 75, & 76 of the student edition and page 46 of the teacher edition. Aspect b & c are not successfully addressed by the textbook, in my opinion, though the company did provide suggestions as to how the textbook meets these. However, many of these suggestions, primarily those for aspect c, involve simulated or imaginative access to speakers of the target language rather than actual speakers. However, neither aspect is something that I would truly expect a textbook to address successfully, and this series does address aspect a well.

	These materials meet with at least 80% of C5.1 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)

	Novice Range (NR) ML.C5.1.NR.d
	Novice Range Learners in elementary and middle school
d) explore professions that require proficiency in another language.
	
	
	

	Intermediate Range (IR)
ML.C5.1.IR.a
	Intermediate Range Learners in elementary and middle school
a) interact with members of the local community or with contacts made electronically to hear how they use the language (e.g., law enforcement, interpreters, heritage speakers).
	
	
	

	Intermediate Range (IR)
ML.C5.1.IR.b-c
	In addition to the above, Intermediate Range Learners in high school
b) research the use of the target language in various fields of work in today’s world.
c) explore real-world opportunities to connect with the target language community.
	
	
	

	Advanced Range (AR) ML.C5.1.AR.a-b
	Advanced Range Learners in high school
a) discuss how to create a product (e.g., local maps, brochures, health bulletins, school announcements) in the target language for native consumers.
b) research opportunities to provide a service to the community utilizing the target language (e.g., interpreting the target language at a community event or clinic, create local maps, brochures, or school/community announcements).
	
	
	

	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric.
	Yes
	No
	Notes (Optional)


	Note: There are instances in the standards where examples are given. The following should be used as a reference for when for those examples:
e.g.: “for example”; examples that could be used, but examples are not limited to those listed


	Performance Level
	Standard C5.2
Lifelong Learning
	Yes
	No
	Evidence (e.g., page numbers and/or examples of inclusion)

	
	Use the target language for enrichment and advancement.
	
	
	

	Novice Range (NR) ML.C5.2.NR.a-c
	Novice Range Learners in elementary and middle school
a) interpret materials and/or media from the target language and culture.
b) exchange information about topics of personal interest
c) identify music or songs in the target language.
	X
	
	This standard is met through pages 51, 56, 77, 85, 95, 99, 111, 154, 200, 201, 268, 269, 276, & 277 of the student edition and pages 123, 172, 173, 217, 224, & 259 of the teacher edition.

	These materials meet with at least 80% of C5.2 standards required for all performance levels for Modern Alphabetic Language courses, grades K-5.
	Yes
X
	No
	Notes (Optional)

	Novice Range (NR) ML.C5.2.NR.d
	In addition to the above, Novice Range Learners in high school
d) set learning goals for language acquisition.
	
	
	

	Intermediate Range (IR)
ML.C5.2.IR.a
	Intermediate Range Learners in elementary and middle school
a) consult various sources in the target language to obtain information on topics of personal interest.
	
	
	

	Intermediate Range (IR)
ML.C5.2.IR.b
	In addition to the above, Intermediate Range Learners in high school
b) reflect and collect evidence on language acquisition goals to plan one’s next steps in the language learning process.
	
	
	

	Advanced Range (AR) 
ML.C5.2.AR.a
	Advanced Range Learners in high school
a) regularly consult authentic materials above one’s ability in order to increase language proficiency.
	
	
	

	The above ranges are higher than the designated Performance Target Levels according to the Tennessee World Language Standards. They are optional but may be incorporated into instructional materials. 
However, they do not have to be met in order to pass the rubric.
	Yes
	No
	Notes (Optional)



		SECTION I. Alignment to Tennessee World Language Standards

Part B. Focus: Instruction centers on the performance targets at the level articulated within the standards.

	
	Yes
	No*
	* Evidence of extraneous or inaccurate materials

	Materials focus on the performance targets (i.e., do not include information outside of the scope of the target level or disconnected facts and details).
	x
	
	

	Materials are culturally sensitive, grade level appropriate, and accurately reflect the diversity and history of the target culture represented.
	x
	
	

	Part C. Rigor: Supports the intertwined five-dimensional nature of the Tennessee State Standards through the integration of conceptual understandings within each cornerstone.

	
	Yes
	No
	Evidence (include evidence of five-dimensional integration within each of cornerstones below)

	Communication

	There are a variety of meaningful activities that provide opportunities for individual, paired, cooperative learning, and information gap activities.
	x
	
	Students have frequent opportunities to interact with each other in various ways, including independent, paired, small groups, and whole class. At this level, less scaffolding takes place, though some modeling still occurs. For example, in the opening of week 3 of unit 1, students read through the speech bubbles as a class, then practice with a partner using the prompts. 

	There is sufficient oral and written practice of the grammar concepts that lead from high-structured to meaningful to communicative use of the language.
	x
	
	Grammar concepts introduced are practiced frequently throughout the rest of the text. Previously introduced grammatical concepts are also reviewed and related to what the students are currently studying. For example, in week 1 of unit 4, students are first introduced to antonyms through their use, then told explicitly what an antonym is, then asked to come up with examples. Students practice antonyms with simple matching activities. Antonyms and synonyms are reviewed again in unit 8, and students are encouraged to use opposites to clarify.

	Listening, speaking, reading, writing, and cultural strategies (such as circumlocution, making and verifying hypotheses, making inferences, and predicting) presented and practiced.
	x
	
	All of these skills are practiced within the text on a weekly if not daily basis. For example, in week 2 of unit 8, students practice reading, listening, and speaking on a daily basis, and practice writing three out of four days.

	Culture

	There is a wide range and diverse representation of countries and cultures presented.
	x
	
	Countries discussed include Peru, Argentina, Honduras, Colombia, the Dominican Republic, Spain, Panama, and Mexico.

	Connections

	Provides opportunities to make connections between the target language and other subject areas
	x
	
	Students are encouraged to expand their vocabulary and knowledge of other subjects using the language. Examples can be found on page 26 of the student edition and pages 70 & 140 of the teacher edition.

	Students must do more than rote memorization and recall to demonstrate success.
	x
	
	In each unit, students use the concepts and vocabulary to undertake a four step process through which they plan, write, revise, and present a created product to others. This requires that the students understand the concepts and use them effectively. For example, in unit 1, students will write and illustrate simple stories about their family members. To do this, they must integrate their knowledge of vocabulary and grammatical concepts rather than just regurgitating information.

	Comparisons:

	Students frequently make comparisons with the target culture to discover similar and different cultural concepts and patterns.
	x
	
	Students are encouraged to see the connections between the practices and products of United Statesian culture and Spanish-speaking cultures. For example, in unit 8, students discuss various celebrations like la celebración de los quince años and compare them to similar celebrations in the students’ experiences

	Communities:

	Provides students ideas on how to use target language in real-life situations to help in the community. 
	x
	
	The textbook encourages students to explore areas where Spanish is spoken in the community and to connect with the Spanish-speaking community outside of a school setting.

	Additional comments on five-dimensional nature of the materials:







	
Part D. Coherence: Provides learning experiences that support a progression of student competencies and skills through active engagement in each mode of Communication within each cornerstone


	
	Yes
	No
	Evidence (include evidence of knowledge and skill progression within units, grade level, and between grade levels)

	Communication:

	Activities move from controlled to transitional to communicative.  There is a balance between listening, speaking, reading, and writing as well as opportunities for different student groupings.
	x
	
	In Level D, students dive into activities with less modeling, though some scaffolding is still available when necessary. For example, in week 1 of unit 6, unfamiliar vocabulary is introduced through a short discussion and known vocabulary is reviewed through the same activity. Students read through a dialogue as a class, and then move to create their own using sentence prompts to converse with classmates. Thus, in a very short time period, the focus moves from teacher-led to student-led.

	The grammar is presented clearly and is formatted so students find it easy to understand.
	x
	
	Grammar concepts introduced are explained clearly after students have been exposed to the language concept. Previously introduced grammatical concepts are also reviewed and related to what the students are currently studying. For example, in week 1 of unit 4, students are first introduced to antonyms through their use, then told explicitly what an antonym is, then asked to come up with examples. Students practice antonyms with simple matching activities. Antonyms and synonyms are reviewed again in unit 8, and students are encouraged to use opposites to clarify.

	Culture

	There is a wide variety of authentic, up-to-date visual images of the target culture.
	x
	
	The text uses authentic images that show different practices, products, and people from the target cultures discussed. For example, in unit 7, which discusses Panama, the unit opener has pictures of the National Theater, Panama City, and a map to discuss.

	The cultural content is accurate and current.
	x
	
	The cultural content seems to be accurate and current. Teachers are encouraged to consult the internet and other sources to supplement the information in the text and delve further into various interests.

	Connections

	The students must utilize the higher order thinking skills of analysis, synthesis, and evaluation in every chapter and with reasonable expectations.
	x
	
	In each unit, students use the concepts and vocabulary to undertake a four step process through which they plan, write, revise, and present a created product to others. The activities within each unit encourage students to use the target language as a vehicle to communicate and learn more about other subjects.

	Comparisons

	Students are encouraged to look at their own native language and compare it linguistically to the target language.
	x
	
	Evidence for this is shown by meeting the aspects of standard C4.1.

	Communities

	Provide opportunities for students to self-assess their language learning levels to determine the next steps towards improved language performance.
	x
	
	Each week of each unit, students take the time to add to their illustrated journal to track their progress through acquiring the language and accompanying Alana and Kai on their journey. Students also look at the essential questions at the end of each week and answer them using the concepts and vocabulary they have learned.

	Additional comments on progression(s) within materials: 
Level D functions in the same manner as the others in the series in that it follows the same thematic pathways to mastery. Students once again encounter the same eight themes and dig further into the culture while acquiring more and more language and improving grammatical accuracy through frequent exposure to carefully selected written and oral materials.







SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY
All submissions must be aligned to the Tennessee State World Language Standards and therefore must meet 80% of the non-negotiable criteria of Section I prior to moving to Section II.
	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part A. Key Areas of Focus

	
	Yes
	No
	Evidence and/or comments

	Rigor: Learning experiences provide opportunities for thought, discourse, and practice in an interconnected and social context.  
	x
	
	In Level D, as in the other levels, students use the language to interact with one another and to interact with the culture on a daily basis. The goal of a language program is, after all, communication. Every part of the unit is connected to its central theme and the activities develop that connection further.

	Coherence: Units and instructional sequences are coherent and organized in a logical manner that builds upon knowledge and skills learned in prior grades or earlier in the year. 
	x
	
	Descubre el español does a fantastic job on this particular point. For each level, there are eight units, and each unit is divided into four weeks. In every level those units cover the same topic. However, in each level, the way that the top is covered gets deeper and deeper. For example, unit 6 is “Nuestro ambiente”. In Level A, the weeks are “los viajes”, “el tiempo”, “las estaciones”, and “el reciclaje”. By Level E, the weeks are “las estaciones y el tiempo”, “los viajes y los mapas”, “la geografía y el clima”, and “los lugares históricos”. The same kind of topics are covered, but through each level, students are expected to both use the information from the previous units and levels and to build up from there, which keeps pace with the similar expectations of what students are expected to learn in their first language. In Level D, students build on what they already know and strive to deal with more ‘clutter’ than before; that is, to isolate meaning and comprehend both main idea and details when every word is not known.

	Literacy: Supports student communication within a culturally-appropriate context through providing consistent opportunities for students to utilize literacy skills in reading, writing, vocabulary, speaking and listening.

	

x
	
	Students utilize literacy skills in context on a daily basis within the series. In addition to the activities in the text itself, there is a library collection of which relevant readings are suggested each week, and an antología with both created and authentic readings, and additional links and videos that can be accessed through the ebooks and through Descubre Online.





	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part B. Student Engagement and Instructional Supports. 

	
	Yes
	No
	Evidence and/or comments

	a. Provides learning experiences that incorporate the five Cornerstones of the standards in each mode of communication (i.e., each of the cornerstone is learned in the context of the others and not taught in isolation).
	x
	
	The cornerstone are integrated. Language is used as the vehicle to teach about the culture and its products, practices, and perspectives. Activities are designed to work within the theme of the unit and designed to foster understanding of the essential question for that week.

	b. Engages students through real-world, relevant, thought-provoking questions, problems, and tasks that stimulate interest and elicit critical thinking and problem solving.

	x
	
	The themes and topics used are relevant to the student’s lives and as the series progresses, include more complex subjects. For example, unit 7 examines the Panama Canal. The teacher may keep the discussion strictly concrete, but still thought-provoking, such as how one might seek to move items from one ocean to other, why someone might wish to do so, et cetera, or proceed with more abstract concerns if the series is being used with somewhat older, more mature students who can handle discussion of the lives of the workers and the issues surrounding the ownership of the canal.

	c. Integrates appropriate supports for students who are ELL, have disabilities, or perform below grade level.
	x
	
	Suggestions for support are included in the teacher’s guide to assist students who need extra help with any concept such as simplifying roleplay, using graphic organizers, and additional practice with a different way to manipulate the material to aid in comprehension and acquisition.

	d. Includes differentiated materials that provides support for students approaching mastery as well as extensions for students already meeting mastery or with high interest.
	x
	
	There are suggestions on how to extend the material to accommodate students who are above-level while still keeping them within the class. Many of these involve extending the assignment somehow and pushing the students to deepen their understanding, like creating a more complex role play if one is requested, or thinking of additional cognates for professions. When used appropriately these types of extensions can help both the advanced learner and those struggling with the material. In the case of role play, for example, seeing an example of the vocabulary in context after seeing the teacher present the information, even when in a slightly more complex context, allows the student to have an embarrassment free way to review the material again without singling them out. There is a library available that includes books from extremely basic (letter sounds and syllables) to advanced. These can also be used for heritage learners.

	e. Recognizes and addresses unique needs of heritage language learners.
	x
	
	Many suggestions are provided to extend the program for the needs of heritage learners. These typically involve asking the student to work more deeply with the topic or extend their use of the vocabulary or grammatical structures involved rather than isolating them from the group. Additionally, the text encourages the teacher to involve heritage learners and native speakers as fellow sources of knowledge, rather than invalidating their experience if it differs from what the textbook says or what the teacher had been taught in postsecondary language programs. Food is an excellent example of this, as there are so many regional variations that are not incorrect, but not listed in most textbooks.





	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part C. Monitoring Student Progress

	
	Yes
	No
	Evidence and/or comments

	a. Assessments collect data on all five cornerstones and allow students to show mastery on using the cornerstones in concert with each other (e.g., assessments are contextualized and serve to address specific problems or answer specific questions).
	x
	
	In Level D, assessments now require some knowledge of cultural practices, perspectives, and products, which means that one can now collect some data. The balance is still quite uneven, with a strong list towards communication.

	b. Assesses student mastery using methods that are unbiased and accessible to all students.
	x
	
	As much as possible. The summative assessments separate the skills of reading, writing, listening, and speaking in order to provide a clearer picture of the student’s mastery of each; this makes the assessment more fair to the user.

	c. Includes aligned rubrics or scoring guidelines that provide sufficient guidance for interpreting student performance.

	x
	
	Rubrics and scoring guidelines are included. The speaking rubric is identical to the rubric for Levels B & C, but the writing rubric has become much more detailed in keeping with the more developed abilities of students at this level. By 3rd grade, students will have the physical ability and knowledge of how to form the words to write legibly, and by this point in instruction will have some knowledge of how to form grammatical structures, though that knowledge will undoubtedly be flawed.

	d. Uses varied modes of curriculum embedded assessments that may include pre-, formative-, summative-, and self-assessment measures.
	x
	
	Preassessment, post-assessment, and both formative and summative assessments are included. Additional practice is available online, which the students could use as self-assessment. The illustrated journal of their journey with the main characters that the students keep as they make their way through the book could also be considered a form of self-assessment as it allows the student to see how far they have come through their journey of language acquisition.

	e. Assessments are embedded throughout instructional materials as tools for students’ learning and teachers’ monitoring of instruction.
	x
	
	The formative assessments are designed to help both the teachers and the students get a feel for what the student currently knows and doesn’t know. Additionally the illustrated journal allows students to have a concrete example of their language process over time, and a component of its formation is included each week.

	f. Assessments provide teachers with a range of data to inform instruction.
	x
	
	The summative assessments especially provide the teacher with valuable data on the students’ progress for each individual skill, so a weakness in one does not muddle the view of another skill and so that those who are for some reason incapable of performing one skill will still have a fair evaluation. 

	g. Assessments utilize realia or authentic materials.
	
	x
	Assessments do not utilize authentic resources in a way that makes use of the resource.





	SECTION II: ADDITIONAL ALIGNMENT CRITERIA AND INDICATORS OF QUALITY

Part D. Teacher Support Materials

	
	Yes
	No
	Evidence and/or comments

	a. Provides grade-level background information and context to guide integration of the five cornerstones within the lessons, units, and grade.
	x
	
	Information about the culture is integrated into each week of each unit, with a focus on the theme of the unit and a specific country. For example, unit 7 focuses on Panama and the question “¿Cómo funciona?” The combination naturally lends itself to the discussion of the canal and other aspects of Panama.

	b. Includes strategies that assist teachers in incorporating appropriate and integral connections between world language and other subject areas (e.g., mathematics, ELA, social studies, visual and performing arts, CTE)
	x
	
	The incorporation of other subjects is more and more visible as the student reaches the higher levels and has a greater understanding of the vocabulary. Authentic songs are studied along with some adapted stories and fables. Many of the topics naturally lend themselves to an integration of science, social studies, or both. The final unit, for example, focuses on celebrations, and this examination of the culture would fall under social studies, while units 4, 5, and 6 can easily and naturally incorporate sciences as the learner discusses animals, self-care, and our environment, respectively.

	c. Provides strategies and guidance to support the inclusion of “hands-on” practices (e.g., speaking, listening, writing) with other practices (e.g., asking questions, engagement in argument).
	x
	
	Throughout the text students are asked to utilize higher order thinking skills while using the target language to create, analyze, and otherwise use practices valuable in many subjects.

	d. Strategies included to assist teachers in identifying student misconceptions and the reason(s) that prevent student mastery of the five cornerstones within the standards.
	x
	
	Student misconceptions are primarily addressed through the suggestions for struggling learners and other forms of differentiation, as they list not just ways to help, but what specific thing the student may struggle with.

	e. Includes strategies to help teachers identify ways in which activities or learning experiences can be contextualized to the school environment (e.g., place- based learning experiences).  
	x
	
	As the themes are relevant to the students’ lives, the activities within the units lend themselves to real-world applications as natural extensions. Unit 5 is an easy example as it deals with food and healthy practices. It is quite simple for the teacher to make the activities contained even more relevant by bringing in authentic foods for the students to taste or other, similar experiences.

	f. Integrates audio-visual technology to support student mastery of the target language. 
	x
	
	Audio-visual technology is included and is a valuable facet of the program. The audio program includes adults and children, both men and women, and accents that come from different areas. This inclusion of dialectal variation in pronunciation is rare but quite well done. Some programs only expose students to one accent and while understanding can be reached when speaking with those who have other accents, it is difficult. The process is made much easier when students hear a variety from the beginning. As an example, both ‘eh-ya’ and ‘eh-ja’ pronunciations are included in the audio, and one is not elevated over the other in terms of correctness. The one thing I did not hear while listening to the audio was the ceceo variation, but I may have just missed it. The speech on the audio program is clean and easy to understand. There are few distracting noises, and the audio doesn’t have the scratchiness that audio programs in schools sometimes have. The volume of the speakers is also consistent within the tracks. Speech in level A is quite slow to aid comprehension, but words are not mispronounced for the sake of slowness.
The DVD program is not quite as useful. The rest of the program is so well done that I had high hopes for the video program. I will not go so far as to say that the videos are bad from the standpoint of accuracy or production. There are diverse people included in the videos, in terms of appearance, accent, and ability, just like in the book. The photographs used as settings are gorgeous. But the videos themselves just fall short. Each video opens with a teacher explaining what the video will talk about, then spinning the globe to go to the country for that unit and see what our friends (the main characters that we follow through the units) are doing in that country. The contrast between using real people in some parts along with photos that include real people and cartoon figures for the actors is somewhat jarring. The teacher speaks rather quickly in each video and while some visual support is provided, I don’t feel it’s enough for comprehension of what the teacher is saying. For example, in the first week of the first unit, the teacher talks about the tropical forests in Honduras and the pyramids. This is a fascinating culture topic and one that kids of any age can easily be drawn into. However little visual support is provided here and the transition from the teacher’s explanations to our cartoon main characters acting out the vocabulary that is the focus is just awkward. I also had to play around with the DVD for ten to fifteen minutes to get it to work, which is unusual. I thought at first that it was just my operating system, even though I have a newer computer, but I tried the DVDs using multiple computers and I had the same problems each time. With every computer the DVD would refuse to play if I attempted to just autoplay any of the features. I had to go into the drive and open it before it would play, after which there were no further issues. Once again, this may be user error, but I find it a bit odd that I would have the same problem on multiple computers.

	g. Provide or suggests engaging culturally relevant, technology-based activities to improve students’ mastery of target language and culture. 
	x
	
	If the district chooses to invest in these resources, students have access to the ebooks, which include digital versions of all of the student books. These ebooks include links to additional information, videos, and the audio for the dialogues, activities, and songs contained in the text. This allows students to have more language input, even when the teacher is not readily available. Descubre Online also features activities that allow students to practice within the four domains (speaking, writing, listening, and reading) to reinforce their skills.

	h. Provides additional realia from the target language and culture that facilitates student’s connection to the target language and culture and from that community.
	x
	
	The text itself contains numerous pictures and short pieces about the different countries studied. The ebook contains links which allow students to obtain additional information and watch videos about the culture. The songs are authentic or adaptions of authentic songs. Some of the selections in the antología are authentic or adaptations of authentic stories or fables. Every effort is made to make the student feel as if the culture is real and vital and touchable, rather than far off and unknowable.
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